Direct Communication in Physical Education Classes  by Dina, George & Dina, Liliana
 Procedia - Social and Behavioral Sciences  117 ( 2014 )  136 – 142 
1877-0428 © 2013 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and peer-review under responsibility of ICPESK 2013.
doi: 10.1016/j.sbspro.2014.02.191 
ScienceDirect
 ICSPEK 2013 
Direct Communication in Physical Education Classes 
George Dinaa, Liliana Dinaa* 
a National University of Physical Education and Sports, 140 Constantin Noica, Bucharest, 060057, Romania 
Abstract 
This paper aims at clarifying several aspects concerning the characteristics of the communication process in Physical 
Education classes. Being a complex and extensive phenomenon we will focus only on the direct communication technique.  
In this respect, we are mainly interested in identifying and systematizing direct communication styles, as well as their 
manifestations, depending on the structure of PE classes.  
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1. State of the art 
Although communication is a process that is deeply involved in human life and activities, we can say that 
concerns for approaching communication as a science are rather recent (Răşcanu, 2002). In 1986, Ross made an 
inventory of definitions in communication. Moreover, Frank E.X. Dance and Carl E. Larson tried to make an 
inventory of the definitions proposed by various authors, and thus came to identify 126 definitions (Fiske, 2003). 
Generally speaking, each attempt to define the communication process is influenced by the author's area of 
expertise. Unfortunately, communication in Physical Education is quite poor in information, communication 
specialists showing little interest in clarifying specific aspects of this area. 
2. The purpose of the study 
It derives from the complexity of the activity which involves interaction during Physical Education classes. 
We can distinguish the extremely varied and complex aspects of the specific communication process if we 
consider the specifics of each part of the Physical Education class, the way to organize and carry out this activity. 
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Figure. 1 – The scheme of forms of direct communication (Dina G.) 
In this context, the study aims at identifying the forms of direct communication manifested in Physical Education 
classes, as well as how they are used and reflected at various moments in the structure of a class. 
Through this personal interpretation, we try to present a real picture of the communication process in Physical 
Education classes. 
3. Research methods used 
The main research methods included bibliographic study and observation, which formed the basis for the 
documentation necessary to understand the process of "communication" in association with the area of "Physical 
Education". 
4. Organization of the study 
In order to achieve our purpose, we started from the specifics of the Physical Education activity, from this 
area's goals and objectives, those aspects setting out a number of priorities in terms of the communication 
process. Each of these goals is achieved through specific means developed along coordinates and conditions. 
These particularities have  an impact on the communication process, both in terms of the typology and forms 
used. 
The class activity is specifically conducted in relation to the themes and objectives of each lesson described in 
the yearly schedule, the main activity planning document (Şoitu, 1997). 
The participants in the communication process in Physical Education classes are represented primarily by the 
Physical Education teacher, the group of students and each student individually, as part of the group that is 
participating in the lesson. The ongoing interaction between teacher and students is a sign that the communication 
process is present throughout the lesson, having specific aspects depending on each part (link) in the structure of 
the lesson (Şerbănoiu, 2004). 
The communication mechanisms require the existence of a transmitter which transmits a message picked up 
by a receiver. Thus, the teacher is the transmitter who sends a message consisting in specific information, while 
the receiver is the group of students or each student individually, depending on the moment of the class and the 
context of communication. 
Considering the physical nature of the activity, since movement is present in various forms throughout the 
entire class, we can say that movement is the main form of communication during Physical Education classes. 
During classes, movements specific to each party are made constantly, various movements are apprehended, 
movements and their results are evaluated. In this context, in terms of communication mechanisms, the roles of 
transmitter and receiver are constantly modified during the Physical Education class. This means that the student 
who carries out a certain movement becomes a 
transmitter, while the person who evaluates the 
respective movement, namely the teacher, 
becomes a receiver. 
The typology of communication is the result 
of systematization under planning criteria. 
Thus, in relation to the method of transmission 
of the message, communication can be either 
direct or indirect (Bortun, 2002). Direct 
communication uses primary resources, while 
indirect communication uses secondary 
resources (Fiske, 2003). 
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This systematization stated by communication theory does not fully reflect the specific reality of the Physical 
Education activity. For instance, other extremely important non-verbal communication aspects occur during 
classes as well, such elements including posture and attitude, both related to the specific communication in 
transmission of commands and movement specific to the harmonious physical development complexes or 
specific to certain sports (specific elements of movement taken from Artistic Gymnastics). 
5. Results of the study 
The results of this study consist basically in identifying specific forms of direct communication that are 
manifested in Physical Education classes and their location within each part of the class. In this context, we note 
that the same forms of communication, depending on the specific context and the nature of each part of the class, 
are highly customized. For example, we can consider words (language) as means of direct communication. This 
is expressed in a particular way when it is an order concerning the group's organization and it is totally different 
when it is expressed in the presentation of exercises in the part dedicated to tasks. In both cases, specific direct 
communication relates differently, depending on the context, to elements of para-verbal communication or other 
elements of direct communication such as gestures, posture or mimicry (Dancu, 1999). 
5.1. Direct communication 
According to the system proposed by the general theory of communication and supplemented by us, we can 
identify the following concrete forms specific to physical education in various parts of Physical Education 
classes: 
5.1.2. Organizing the group 
Language expressed by words: 
 Commands associated with actions specific to various parts of the moment of organizing the class;  
 Enunciation of the lesson’s tasks and objectives. 
Posture and body attitude: 
 Teacher's controlled posture and body attitude when transmitting commands specific to the moment of the 
group's organization; 
 Specific to the students’ actions at the moment of the group's organization (head turned, with hands on hips to 
determine the distance between students during alignment, "controlled standing" specific position and on-the-
spot turns). 
Mimicry: 
 Specific to the moment when the teacher gives specific orders, associated with elements of posture and body 
attitude and paraverbal elements; 
 Specific to students who perform certain on-the-spot movements at the beginning of the class, controlled 
actions characterized by a certain type of strictness. 
Gestures: 
 Associated with commands specific to execution of on-the-spot movement that may indicate directions of 
action. 
Movement: 
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 Specific to this segment of the class. 
 
5.1.3. Preparing the body for effort 
The language expressed by words: 
 Terminology and commands specific to movement actions: variants of walking and running, turns, various 
physical exercises performed while in motion, assembling and disassembling, the gym line preceding the 
physical exercises with selective impact on the musculoskeletal system. 
Posture and body attitude: 
 Specific to variants of walking and running performed simultaneously, pace imposed by counting, and 
involving differences in the structure of the movement. 
Mimicry: 
 Specific mimicry generated by actions characterized by a high level of strain (crouched walking). 
Gestures: 
 Associated with commands specific to execution of various movements and indicating the course of action 
(moving, detours, changes of direction). 
Movement: 
 Specific to the teacher constantly looking for optimal positioning in relation to the group over the course of 
various forms of displacement during the class (gym hall or pitch). The location is essential to ensure optimal 
communication between the participants in the communication (teacher and students) and to ensure control in 
implementation during exercises; 
 Specific to turning movements, variants of walking and running, various physical exercises performed while 
in motion, assembling and disassembling, standing in gym line. 
5.1.4. Selective influence on the locomotor system 
The language expressed by words: 
 Terminological description of exercises which compose the physical development complexes; 
 Specific command which gives the signal for starting and stopping an exercise; 
 Counting during the exercises; 
 Specific terminology elements used on count for correcting or emphasizing important aspects of execution or 
suggesting the next movement. This last element of communication ensures fluency, continuity in practice, 
given the fact that the entire group works at the same pace, and it is extremely necessary when using complex 
exercises which integrate several motions with strain on various body segments on the 8-stroke count. 
Posture and body attitude: 
 Starting positions in exercises specific to the physical development complexes; 
 Body posture specific to the execution of integrated movements in the physical development complexes. 
Mimicry: 
 Associated with certain movements of the exercises included in the physical development complexes which 
are carried out with high amplitude and express greater effort invested by student. 
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Gestures: 
 Associated with the starting positions in the exercises within the physical development complexes; 
 Gestures may refer to directions of movements in the exercises of the physical development complexes. 
Movement: 
o To the teacher on coordinates specific for each exercise integrated in the physical development complexes. 
For a good understanding of the tasks, it is necessary that each movement should be explained and 
demonstrated. Also, during exercises, the teacher can execute all or part of the movements, according to the 
segmented imitative method used in this segment of the class.  
o To students on coordinates specific to exercises included in the physical development complexes. 
 
5.1.5. Carrying out lesson tasks 
 
The language expressed by words: 
 Underlining the objectives related to lesson tasks, pursued by the proposed exercises during the part of lesson 
dedicated to tasks; 
 The explanation, by the terminological description adapted to the pupils' level, of the exercises to be 
performed. The description will be specific and will correspond to the tasks concerning the basic driving skills 
and applicative skills, the driving skills in various forms of manifestation, the driving skills specific to types of 
sports covered in class, imposed by the educational plan;  
 Organization of the group, or working groups, with respect to the forms of organization for practice in relation 
to each exercise used; 
 Corrections carried out individually during exercises, essential in controlling the process of skills formation in 
order to prevent any mistakes in the skill structure. 
Posture and body attitude: 
 Specifics associated with the time preceding the development of specific umpiring gestures when games 
related to the class themes are played. 
Mimicry: 
 To the teacher, approval or disapproval associated with positive or negative evaluation of student executions; 
 To the teacher associated with the actions to correct the mistakes of execution; 
 To the students associated with the success or failure in execution; 
 To the students expressing the effect of higher intensity efforts. 
Gestures: 
 Accompanying explanation and demonstration of movements, designed to enhance the important aspects of 
execution; 
 Expressing approval or disapproval in connection with the execution of movements and commonly associated 
with previously made verbal and visual corrections. They appear as very important in communication at long 
distances in noisy areas; 
 Specifically used by students during exercises organized in groups. They can be associated with specific 
execution tasks specified by the teacher; 
 Specifically used in bilateral games during classes. They are associated with specific actions performed by 
couples or small groups, in order to surprise opponents; 
 Specific to umpiring, used by teacher or students if the bilateral game involves self-umpiring. 
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Movement: 
 Specific to the demonstration always associated with description of elements or actions of lesson tasks; 
 Integrated into the exercises performed during the class and carried out on the particular coordinates specific 
to the skills to be formed; 
 Specific to various sports games played during class; 
 Specific to the umpiring that precedes specific gestures and which can result in displacements and movements 
in sports games - specific directions; 
 Integrated into the elements that form control and verification rules. 
5.1.5. Body's recovery after physical effort: 
The language expressed by words: 
 Organizing the group, explaining and describing means specific to the concluding part of the lesson, which  
aims at the body's recovery after physical effort; 
 Commands specific to the end of the lesson. 
 
Posture and body attitude: 
 Specific to movements used in the final part of the lesson (breathing movements in standing and in motion and 
stretching exercises); 
 Specific to the conclusion of the lesson and characterizing the actions of both the teacher and of the students. 
Mimicry: 
 Associated with the movements used to help the body recover after physical exercise, especially after 
demanding lessons; 
 Associated with the effort bringing the individual close to the breaking point or beyond, during stretching 
exercises in the part allocated to the body's recovery after physical exercise; 
 Specific to the final part of the lesson, expressed both by the teacher and students. 
Gestures: 
 Accompanying the time when the group is organized to perform exercises meant to help the body recover after 
physical exercise and which may indicate directions of action or directing the group to work spaces. 
Movement: 
 Specific to exercises performed after the body's recovery after effort; 
 Specific to the time when the group is organized to end the lesson. 
 
6. Conclusions and suggestions 
This study is a personal interpretation that we think brings some additional information that completes 
communication theory through elements specific to Physical Education classes. 
The identification of forms of direct communication involved in Physical Education classes has led to the 
clarification of specific forms that are acquired in each of the parts of a class. This is actually the novelty element 
of this study. 
Knowledge of specific forms of communication leads to the optimization of the communication process in the 
lesson and, in this context, to an increase in its quality and effectiveness. A lesson's efficiency is the result of the 
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accurate identification of deficiencies in the communication process, factors generating a negative impact that 
can be remedied in a timely manner. 
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